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Abstract: In the Anthropocene we are inescapably embedded in the planetary, such that we can-
not experience the scales of our impact nor keep analytical or critical distance to it. This new posi-
tion requires a new pedagogy for geography education in the Anthropocene, able to relate to the
fragmentary experiences on a wounded planet. In this short communication we argue for devel-
oping a compassionate distance through ecological dialogue with the non-human. We explore four
story-based examples that dialogically cross the boundaries between us and this other world, and
present concrete hands-on activities that may support teachers to explore relation, positionality
and meaning with students in the Anthropocene classroom.
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Highlights:

e Geography education in the Anthropocene requires thinking about changing human positional-
ity before action-oriented deliberation.

e Storytelling is a way to transcend dualistic representations, allowing more openness to the
wounded planet we are embedded in.

1. Introduction

Learning to navigate the immense global environmental change of the Anthropocene
puts demands on the young and old that seem to move beyond our ability to comprehend.
The traditional duality of 'Man” and ‘Nature’ does no longer hold as anthropogenic action
has become and set off a force itself, irreversibly impacting both people and the environ-
ment. This reciprocal interaction between the human and non-human puts us into a fun-
damentally new position, especially since it occurs at multiple scales. For example, global
warming, a typical Anthropocene issue whose effects clearly manifest in our lives and daily
practices, also operates at and through scales that are both impossible to experience nor
to keep an analytical or critical distance to. We are inescapably embedded in the planetary
and as such, lack the complete overview necessary to fully comprehend the Anthropo-
cene.

Despite this deep embeddedness, most geography education on sustainable devel-
opment addresses the issues of the Anthropocene as if they were just another external
environmental or even technical problem (Favier et al., 2024; Gan & Pizmony-Levy, 2025;
Mitchell, 2022). For example, a growing body of research asks related questions: how can
students identify fake news on issues like climate change (e.g. Limmer & Ohl, 2026), or
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what is the role of climate justice in education (Trott et al., 2023). A peculiar study in this regard describes perceptions
of climate change among generations (Divasson-J et al., 2025), uncovering a tendency of increased externalisation of
the blame among younger generations. The few curriculum programs that do relate the climate change problems to
human (re)action and attempt to modify student behaviour, often focus on consumption pattern change (e.g. Favier et
al., 2024). Sometimes also a push for activism and/or belief in technological progress can be detected. As the sustaina-
bility challenge is huge and too large to handle or even comprehend, in practice many teachers tend to break it down
to more easily relate to student’s daily lives and experiences. Also, formal sets of skills and competences considered
relevant or even vital to climate change or more general sustainability education focus on analytical and critical skills
(e.g. Bianchi et al., 2022; Cambridge International Education, 2026).

While these approaches have (symbolic) value, they are also problematic as they do not acknowledge the inescap-
able interaction inherent of global environmental change. Hence, geography education runs the risk of leaving students
locked in either unbearable hopeless guilt or the false hope of regaining (partial) control by behavioural changes or even
more technology. However, in the meantime, maybe the world feels lonely too? A recent book (2024) edited by Irish
academic in geography education Anne Dolan, entirely focused on teaching Sustainable Development Goals to young
children, addresses just that. Her approach, characterized by hope, respect, empathy and advocacy, is best illustrated
by the title of one of her own chapters: “You, me, and mother nature: we are all connected”.

In this conceptual paper we argue that we need to fundamentally rethink our ways of addressing issues typical of
the Anthropocene in geography education. We do so through the experiential lens: how we can make sense of the
fragmentary and embedded experiences that are so typical of these times, to reconnect to and redefine our position in
the Anthropocene world? In our attempt to answer this question and relate it to students’ thinking, we contribute to
this Special Issue’s focus on powerful geography teaching in the current uncertain times of transition.

2. Experience in the Anthropocene

Environmental philosopher Timothy Morton describes the global environmental change of the Anthropocene in
terms of his concept of hyperobjects (Morton, 2013). These cannot be experienced in a normal or appropriate way. As
Morton (2013) puts it, we can only experience effects (phenomena in Morton’s terminology) of global warming, not
global warming itself. We don’t really know what is happening, how it will work out, and we have lost control over the
systems that are causing it. We might try to discuss the issue at a meta-level, but our understanding will always fall
short; it is simply too big. The concept of hyperobjects deforms traditional geographical concepts, such as the key con-
cepts advocated by Taylor (2008); diversity, change, interaction, and perception and representation. That is, the nature
of an observed diversity, change, interaction and perception or representation becomes unclear. For example, it be-
comes unclear whether a flood is just a high-magnitude low-frequency event (diversity), part of a trend towards more
intense weather extremes (change), a striking result of anthropogenic climate change (interaction) and/or primarily
noticed because of an ongoing transition from traditional to modern worldviews (perception). When thus the bounda-
ries between these key concepts become unstable, geographies are predominantly driven by representation. The way
in which we understand the spatiality of a phenomenon primarily depends on how it is framed.

Hence, a fragmentary experience of global environmental change will leave people vulnerable to framing, i.e.,
representing the empirical world in such a way that it supports a desirable outcome for particular groups. An example
of such framing is climate denial, which does not directly benefit the material interests of its supporters, but provides a
psychological defence by protecting the old worldview of the man-nature divide. On the other side, climate alarm,
techno-fix and consumer framings reflect an apparent need of control by and constant stress among activists.

A more encompassing overview of the complex interrelations between man and nature confronts us with a fun-
damentally different logic, in which disturbance or damage is rather rule than exception, and recovery and healing are
constantly ongoing processes rather than aimed-for endpoints (cf. Haraway, 2016). It is like boundary crossing (Akker-
man & Bruining, 2016) — to leave the well-known comfort of apparent control and enter the unknown realms of inter-
action, uncertainty and the terrifying roar of a living planet.

Yet, this experience is not new. The value of life is more than the ability to plan and carry out life as if life itself is
just another project. Rather is life a way of taking deliberate action, making stupid mistakes and surf on top of the big
waves you did not plan for. It is, in Haraway’s (2016) words, to stay with the trouble. In a more positive phrasing, it is
about appreciating the ups and downs of life with a kind and mild tenderness, and to decorate future plans and hopes
with a perhaps childish imagination that combines scaredness, courage and naivety.
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3. Ecological dialogue

Both staying with the trouble and free imagination require a kind of distancing different from the analytical or
critical. Rather, it is what might be called ‘compassionate distancing’ (cf. Kellermann, 2021). Being aware of the inability
to oversee and/or control the issue, it is possible to identify the boundary that has been crossed, to embrace the infinite
connectedness of the ecological and to accept the vulnerability of both Earth and ourselves. In Kellermann’s (2021)
analysis compassionate distancing relates to the position of a witness when confronted with the overwhelming experi-
ence of trauma and affect. The response is contiguous with what is happening, but does not attempt to replicate it; it
waits to be in relationship, rather than claiming it. In the Anthropocene such a compassionate response to the wounded
planet seems more appropriate than an analytical, critical or affective one.

We may conceptualise such a distancing approach as a kind of dialogue, through which we can experience a hy-
perobject as an ‘other being’ across a conceptual and existential boundary. This dialogue is an ecological dialogue, in
which the non-human can retain its elusiveness and still get a voice —to even raise it (cf. Levinas (Duyndam & Poorthuis,
2003)). It should clarify some of the damage done and yield the meaning this damage may carry. It is a matter of palpa-
tion (cf. in Deleuzian thought (May, 2005)) or mindfulness (“taking note of what is going on within ourselves and outside
in the world, without shying away from information or feelings that we do not like or do not wish to be true” (Ericson et
al., 2014, p. 74)) that notices without judgment, while rediscovering what is truly at stake. The challenge in climate
change education is to live (with) the question of how to respond to our fundamentally changed position on Earth and
in the universe. To accept that there is no easy answer to that question, and to embrace the question instead of disre-
garding it.

With respect to the practice of climate change education, seeds of hope and change were observed by He et al.
(2024). They identified the existence of humanistic and posthuman perspectives in some realms of geography educa-
tion, aware of the importance of meaning and repositioning the non-human. To do so, we may turn to the ancient
wisdom embedded in stories and poems (cf. Goodbun, 2019). Here good and evil are just daimons or spirits, competing
for dominance, rather than clear-cut categories of those pro or contra particular environmental actions. In such stories
moral thinking is embedded in an understanding and making sense of inevitability. As indicated by Richter (2025), this
dialogicinteracting requires a fundamental openness, allowing ‘the other’ to unfold, even if that is painful and terrifying.
From there new, yet thus far weakly understood meanings may arise.

4. Towards a pedagogy of the Anthropocene

How can we address this dialogic interaction in the classroom? We believe that using stories, visualizations, and
broader imaginations of non-human creatures and phenomena, can help learners in crossing and even blurring the
boundaries between us and the other: our (planetary) threats (cf. Finn et al., 2026; Hammersley et al., 2026). Below,
we give four story-based examples.

An early attempt to what might be called ecological dialogue is Carl Sagan’s A pale blue dot (Sagan, 1997). Here
Sagan describes the Earth as the pale blue dot visible from the edge of our solar system, where all of our lives take place,
including all the stupidities and cruelties man has committed. It is an address to young people to take a compassionate
distance to the Earth, not an analytical or critical, to understand that the planet they are embedded in, is their only
home. A home that needs to be taken care of, not like maintaining a bridge or airplane, but like taking care of a wounded
elephant. This elephant tends to be very kind, but may in confusion or shock accidentally step or sit on you, if it is not
properly taken care of. When A pale blue dot was read by a student at the start of a sustainability day at an international
school in The Netherlands, it created the perspective that would frame all activities that day.

A 2016 NASA visualization of the yearly flow of carbon dioxide taken up by trees all over the world suggests that
the world is breathing: The Earth has lungs. Watch them breathe (Krulwich, 2016). Although the video clearly has an
activist and hopeful message (more trees are needed), its tone is mild and soft: “So yes, plants aren’t the only ones
cleaning the air — but it wouldn’t be a bad thing to have more of them”. This closely relates to a 2022 animation by
Markus Reichstein actually picturing the world as a lung itself — which might appeal to an even wider audience: Earth
inhales and exhales carbon in mesmerizing animation (Pappas, 2022). The world is a living creature — just as we are.
These animations can be integrated into a regular class on understanding the causes of global warming. They illustrate
the natural dynamics that are being distorted by human action and allow students to appreciate that intervening in a
living system is very different from intervening in a mechanical system.

https://doi.org/10.48088/ejg.t.wil.17.2.144.149



https://www.eurogeojournal.eu/
https://doi.org/10.48088/ejg.t.wil.17.2.144.149
https://www.planetary.org/worlds/pale-blue-dot
https://www.nationalgeographic.com/science/article/the-earth-has-lungs-watch-them-breathe
https://www.livescience.com/carbon-sinks-globe-animation
https://www.livescience.com/carbon-sinks-globe-animation

eure
gee European Journal of Geography 2026,17(2) e S.147

Another example of compassionate distance is presented by the Princess Mononoke animation story (Miyazaki,
1997), in which traditional divides between humanity and nature are blurred. Natural monsters and forest spirits are
both fearful and vulnerable, awesome and majestic but with undoubtably human smiles, bears and wolves have human
eyes, and mythical forest creatures resemble little children. This unexpectedly leaves the main actors and the animation
spectators with a mildness and kindness towards seemingly frightening beasts and angry daimons in a dark forest. It is
about reaching out carefully — but in faith. Fragments of the movie can be integrated into classes on policy making and
leadership in climate change mitigation and adaptation. They flesh out the realisation that true leadership has very little
to do with control, but rather with tact.

An experimental attempt to relate to the complexities of the Anthropocene through poetry has been recently
published as Blue: a lament for the sea (Figure 1; MacWhirter, 2025). The poem’s main threads are geological evolution,
deep time and the history of life; the Anthropocene and sea level rise; ancient stories and wisdom; ecological intimacy
and animism; and transformational presence. It weaves a lyric story of environmental and societal change, of changing
stories that still carry their meaning, into a reflection on the origins and impacts of global sea level rise and an appro-
priate response. What emerges is not a ‘solution’ or ‘action plan’, but an invitation to radical openness and rediscovery
of the intense beauty of diverse life. It embraces embeddedness, rather than cutting it short to meet high-stake targets.
The special quality of poetry is that it allows the readers to have their own imaginations, leaving the ambiguity and
mystery of reality intact. It can be read and analysed as part of an interdisciplinary science-humanities project on the
Anthropocene, where students begin to understand the concept of compassionate distancing or witnessing at an ad-
vanced level.

On the sand where the blue inks into the bay
| steady myself,
this isle, at the earth’s edge
so old, it rose from the waters
before a single creature ghosted into a rock

Figure 1. First five lines of the lyric epic Blue: a lament for the sea by Liz MacWirther (2025).

Please note that adopting this pedagogy of the Anthropocene, i.e. humanizing nature (or naturalising human ex-
perience) and defragmenting reality (or attentively responding to the fragmentary nature of our experiences) via cul-
ture, imagination, courage and compassion, may actually be more challenging for the teacher than for the student.
Young children tend to easily attribute agency to the non-human world, for example telling that water ‘wants’ to flow
downbhill. Teenagers are probably more open to new ideas and less socialised in the modern worldview than the teacher.
And probably, young people are used to a limited control of their life, simply because their parents take care of many
of their needs and decisions. Within these boundaries, youth’s imagination easily beats fragmentary realities — as prob-
ably also their gaming experiences witness (avatars, no gravity, multiple lives). So, introducing reconnection and repo-
sitioning in climate change education may well urge teachers to open up their worldviews.

5. Conclusions

In this conceptual reflection we have made a very first attempt to rethink how we address issues of the Anthro-
pocene in the classroom. It is important to move beyond the action agenda, not just because it is not education’s place
to push for a particular kind of action, but primarily because the Anthropocene tells us a story about who we are, a story
that precedes action-oriented deliberation. This story needs to be retold time after time in accessible and perhaps even
multiple imaginary and multisensory ways, to invite young people to rethink their ways of approaching and understand-
ing the world they live in. Paradoxical embeddedness does not have to suffocate, rather can it invite for intimate inter-
action (connecting) and living presence (redefining our position). Such an awareness can make sense of the fragmentary
experiences of the Anthropocene. This paper hopefully adds a compassionate perspective to the spectrum of perspec-
tives currently used in geography education. This new perspective may represent a quake for geography as it deforms
many of its key concepts. Hence, it also provides a way to reflect powerfully with students on the very central tenets of
geographical thinking.

https://doi.org/10.48088/ejg.t.wil.17.2.144.149



https://www.eurogeojournal.eu/
https://doi.org/10.48088/ejg.t.wil.17.2.144.149

eure
gee European Journal of Geography 2026,17(2) e S.148

Funding: This research received no external funding.
Conflicts of Interest: The authors declare no conflict of interest.

Acknowledgments: The authors would like to thank the editors and three anonymous referees
who offered insightful and immensely useful critique of an earlier draft of this article. This article
forms part of the Special Issue (SI_TGEOQ), Teaching Geography for a World in Transition. Powerful
Teaching in Uncertain Times, published in the European Journal of Geography. The Special Issue
draws inspiration from the 2026 EUROGEOQ Conference, held in Tilburg, The Netherlands, 21 to 22
May 2026. The collection brings together research on geography education and geographical in- Teaching Geography
quiry, with a focus on powerful geographical knowledge, spatial thinking, and critical, future-ori- o1 a2 World in Transition
ented pedagogies. Contributions address key transformations shaping contemporary geography,

including deglobalisation, multipolar world orders, postcolonial critique, contested knowledge and

places, and the integration of artificial intelligence in educational practice and research. The Spe-

cial Issue is edited by Dr Neli Heidari, University of Bremen, Germany, Dr Uwe Krause, Fontys

University of Applied Sciences, The Netherlands & Ege University Izmir, Turkey, Dr Susan Caldis,

Macquarie University, Australia, Prof. Tine Beneker, Utrecht University, The Netherlands, and Dr

Alexandros Bartzokas-Tsiompras, National Technical University of Athens, Greece, & Associate

Editor of the European Journal of Geography. Tom Wils would like to thank the contributors of the

lona Community Festival of Writing and Storytelling on the isle of lona, Scotland, UK, 11-17 October

2025: Kaitlin Curtice, Dr Alastair MclIntosh, Dr Liz MacWhirter, Margaret Somerville and Jan Sutch

Pickard, for allowing things to come together.

Data Availability Statement: Data are available through the references.

Contribution to the Special Issue Topics: This paper contributes to the understanding and devel-
opment of new pedagogies for complexity. It explores the role of dialogue, narrative, inquiry and
imagination to navigate epistemic complexity and uncertainty. In doing so, it broadens the scope
in teaching controversial and polarising issues and helps decolonise geography education by inter-
rogating the dominant dualistic man-nature narrative. The paper offers new perspectives on
teacher agency in times of uncertainty.

References

Akkerman, S., & Bruining, T. (2016). Multilevel boundary crossing in a professional development school partnership.
Journal of the Learning Sciences, 25(2), 240-284. https://doi.org/10.1080/10508406.2016.1147448

Bianchi, G., Pisiotis, U., & Cabrera Giraldez, M. (2022). GreenComp, the European sustainability competence framework
(Punie, Y. & Bacigalupo, M., eds.) (EUR 30955 EN). Publications Office of the European Union.
https://doi.org/10.2760/13286

Cambridge International Education (2025). Developing the skills to tackle climate change. https://www.cambridgeinter-
national.org/why-choose-us/benefits-of-a-cambridge-education/climate-change-education/supporting-cam-
bridge-schools/developing-the-skills-to-tackle-climate-change/

Divasson-J, A., Aguayo-Mendoza, A., Quesada, C., Casado-Manisilla, D., & Borges, C. E. (2025). Climate change from B to
Z: A cross-generational perception study in Spain. Frontiers in Environmental Science, 13, 1511398.
https://doi.org/10.3389/fenvs.2025.1511398

Dolan, A. M. (Ed.). (2024). Teaching the sustainable development goals to young citizens (10-16 Years): A focus on teach-
ing hope, respect, empathy and advocacy in schools. Routledge. https://doi.org/10.4324/9781003232001

Duyndam, J., & Poorthuis, M. (2003). Levinas. Lemniscaat.

Ericson, T., Kjgnstad, B. G., & Barstad, A. (2014). Mindfulness and sustainability. Ecological Economics, 104, 73-79.
https://doi.org/10.1016/j.ecolecon.2014.04.007

Favier, T., Duindam, Y., Wansink, B., & Béneker, T. (2024). Teacher orientations in climate change education. Environ-
mental Education Research, 30(11), 1913-1948. https://doi.org/10.1080/13504622.2024.2341173

Finn, K., Turner-Adams, H., & Webber, M. (2026). Reorienting Aotearoa New Zealand secondary school geography to-
wards decolonisation and indigenisation.  European Journal of Geography, 17(2), S.1-S.15.
https://doi.org/10.48088/ejg.k.fin.17.2.5001.5015

Gan, D., & Pizmony-Levy, O. (2025). Don’t look up: Teachers navigating educational movements in times of climate crisis
- insights from Israel. Comparative Education Review, 69(4). https://doi.org/10.1086/738585

https://doi.org/10.48088/ejg.t.wil.17.2.144.149



https://www.eurogeojournal.eu/
https://doi.org/10.48088/ejg.t.wil.17.2.144.149
https://eurogeojournal.eu/index.php/egj/announcement/view/22
https://eurogeojournal.eu/index.php/egj/announcement/view/22
https://www.eurogeography.eu/conferences/
https://doi.org/10.1080/10508406.2016.1147448
https://doi.org/10.2760/13286
https://www.cambridgeinternational.org/why-choose-us/benefits-of-a-cambridge-education/climate-change-education/supporting-cambridge-schools/developing-the-skills-to-tackle-climate-change/
https://www.cambridgeinternational.org/why-choose-us/benefits-of-a-cambridge-education/climate-change-education/supporting-cambridge-schools/developing-the-skills-to-tackle-climate-change/
https://www.cambridgeinternational.org/why-choose-us/benefits-of-a-cambridge-education/climate-change-education/supporting-cambridge-schools/developing-the-skills-to-tackle-climate-change/
https://doi.org/10.3389/fenvs.2025.1511398
https://doi.org/10.4324/9781003232001
https://doi.org/10.1016/j.ecolecon.2014.04.007
https://doi.org/10.1080/13504622.2024.2341173
https://doi.org/10.48088/ejg.k.fin.17.2.S001.S015
https://doi.org/10.1086/738585

eure
gee European Journal of Geography 2026,17(2) e S$.149

Goodbun, J. (2019). On the possibility of an ecological dialogue. Making Futures Berlin. https://www.making-fu-
tures.com/jon-goodbun-on-the-possibility-of-an-ecological-dialogue

Hammersley, L., McLean, J., Sullivan, C. T., & Miller, F. (2026). Storying as repair: Indigenous-led geography education
on Wiradjuri Country. European Journal of Geography, 17(2), S.128-S.134.
https://doi.org/10.48088/ejg.l.ham.17.2.128.134

Haraway, D. J. (2016). Staying with the trouble: Making kin in the Chthulucene. Duke University Press.

He, Y., Tani, S., & Puustinen, M. (2024). GeoCapabilities approach to climate change education: developing an epistemic
model for geographical thinking. Journal of Geography, 123(2-3), 23-31.
https://doi.org/10.1080/00221341.2024.2334946

Kellermann, J. (2021). Witnessing trauma in Hanya Yanagihara's A Little Life. Critique: Studies in Contemporary Fiction,
62(3), 334-346. https://doi.org/10.1080/00111619.2020.1858750

Krulwich, R. (2016). The Earth has lungs. Watch them breathe. National Geographic. https://www.nationalgeogra-
phic.com/science/article/the-earth-has-lungs-watch-them-breathe

Lammer, S., & Ohl, U. (2026). Evaluating climate change fake news in German primary education: The role of students'
conceptions. European Journal of Geography, 17(2), S.16-5.33. https://doi.org/10.48088/ejg.s.lam.17.2.016.033

MacWhirter, L. (2025). Blue: a lament for the sea. Stewed Rhubarb Press.

May, T. (2005). Gilles Deleuze. An introduction. Cambridge University Press.

Mitchell, D. (2022). GeoCapabilities 3 - knowledge and values in education for the Anthropocene. International Research
in Geographical and Environmental Education, 31(4), 265-281. https://doi.org/10.1080/10382046.2022.2133353

Miyazaki, H. (1997). Princess Mononoke. Studio Ghibli.

Morton, T. (2013). Hyperobjects: Philosophy and ecology after the end of the world. University of Minnesota Press.

Pappas, S. (2022). Earth inhales and exhales carbon in mesmerizing animation. Live Science. https://www.livesci-
ence.com/carbon-sinks-globe-animation

Richter, N. S. (2025). Dialog als Erfahrung des Fremden. Zur Auseinandersetzung mit fachlichen Gegenstdnden in der
Lehrkraftebildung. In M. Dickel & J. Laub (Eds.), Geographieunterricht als pddagogische Praxis (pp. 183-196). Tran-
script.

Sagan, C. (1997). Pale blue dot: A vision of the human future in space. Ballantine Books.

Taylor, L. (2008). Key concepts and medium term planning. Teaching Geography, 33(2), 50-54.

Trott, C. D., Lam, S., Roncker, J., Gray, E.-S., Courtney, R. H., & Even, T. L. (2023). Justice in climate change education: A
systematic review. Environmental Education Research, 29(11), 1535-1572.
https://doi.org/10.1080/13504622.2023.2181265

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual author(s) and
contributor(s) and not of EUROGEO and/or the editor(s). EUROGEOQ and/or the editor(s) disclaim responsibility for any injury to people or
property resulting from any ideas, methods, instructions, or products referred to in the content.

*¢% European Journal of Geography

https://doi.org/10.48088/ejg.t.wil.17.2.144.149



https://www.eurogeojournal.eu/
https://doi.org/10.48088/ejg.t.wil.17.2.144.149
https://www.making-futures.com/jon-goodbun-on-the-possibility-of-an-ecological-dialogue
https://www.making-futures.com/jon-goodbun-on-the-possibility-of-an-ecological-dialogue
https://doi.org/10.48088/ejg.l.ham.17.2.128.134
https://doi.org/10.1080/00221341.2024.2334946
https://doi.org/10.1080/00111619.2020.1858750
https://www.nationalgeographic.com/science/article/the-earth-has-lungs-watch-them-breathe
https://www.nationalgeographic.com/science/article/the-earth-has-lungs-watch-them-breathe
https://doi.org/10.48088/ejg.s.lam.17.2.016.033
https://doi.org/10.1080/10382046.2022.2133353
https://www.livescience.com/carbon-sinks-globe-animation
https://www.livescience.com/carbon-sinks-globe-animation
https://doi.org/10.1080/13504622.2023.2181265
https://eurogeojournal.eu/index.php/egj/index

